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findings. The reasons for inclusion include: (1) to ensure
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WHY SHOULD WE INCLUDE ALL STUDENTS IN
STATEWIDE ASSESSMENTS?

1. [It’s necessary to ensure Comparability of scores.
2. [It’s the law.

i 3. [It’s in the best interest of students.
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WHY INCLUDE ALL STUDENTS?

BECAUSE IT'S NECESSARY TO ENSURE
COMPARABILITY OF SCORES

The following table (Boston Globe, 1/30/95) summarizes widescale
assessment participation rates for several large cities. What
conclusions can be drawn from this data? Is it possible to compare
student performance across cities? Can assessment data be used to
make decisions about tho guality of instruction?

School System # Tested # Enrolled | Ratlo
Baltimore 51,620 57,517 90%
Boston 32,866 . 49,948 66%
Chicago 196,491 246,077 80%
Detroit 139,941 169,439 83%
Fairfax County, VA 36,456 40,175  91%
Indianapolis 13,355 15,732 85%
Los Angeles 423,674 552,239 77%
Memphis 71,853 76,841 93%
Miami 141,164 166,134 85%
New York 535,923 703,505 76%
Oklahoma City 8,599 12,534 69%
Philadelphia 112,043 129,470 87%
Pittsburgh 30,182 36,960 82%
Sacramento 23,931 28,470 84%
Washington 22,768 32,398 70%
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WHY INCLUDE ALL STUDENTS?
BECAUSE IT'S THE LAW

Beginning with Section 504 of the Reh.bilitation Act (1973), a
number of federal and state laws have been passed which require
participation of students with disabilities, and other students with

special assessment needs, in statewide assessments. Several are
quoted below:

FROM THE AMERICANS WITH DISABILITIES ACT OF 1990:

° "...appropriate adjustment or modifications of examinations (for
persons with disabilities) "

FROM THE GOALS 2000: EDUCATE AMERICA ACT OF 1993:

o "...(states) certify that an assessment system includes all

students, especially students with disabilities or limited English
proficiency."”

FROM THE IMPROVING AMERICA’'S SCHOOLS ACT (TITLE 1) OF
1995:

° "...a State shall develop or adopt challenging content and
student performance standards that will be used by the
state...for all students”

o "...assessments must be the same assessments used to
measure the performance of all children"”

o "...assessments must provide for participation of all students in
the grades being assessed”

° "...assessments must provide for reasonable adaptations and
accommodations for students with learning needs”



FROM THE PROPOSED INOIVIDUALS WITH DISABILITIES
EDUCATION ACT (CURRENTLY UNDER REVISION)*:

®  "..require states to include students with disabilities in the
general assessments aligned with a state’s content standards "

@ *...alternative assessments for students whose participation in
the general assessment in not appropriate”

® *...the IEP would explain what reasonable accommodations, if
any, are needed”

* Administration Version. Each of the 3 versions of this act
currently under consideration by Congress contains language
similar to that quoted above

FROM THE VERMONT ASSESSMENT PROGRAM INSTRUCTIONS
FOR TEACHERS:

® "...8ll public school students have a right to participate in the
Vermont Assessment Program”

L "...because portfolio activities occur as part of regular
classroom instruction, all students are expected to have a
portfolio”

o "...any student with a disability is entitled to accommodations
in the assessment situation comparable to the accommodations
received daily for instruction "




Why include All Students?

BECAUSE IT’S IN THEIR BEST INTEREST

The foilowing document, "Portfolios and Special Education: Building
a Better IEP, " provides guldelines and suggestions for embedding
portfolios and other kinds of performance assessments in the process
of developing and evaluating IEPs. Performenca assessments are a
good match for Vermont’s new IEP process, and promise to provide
parents and teachers with Information which is generally more useful
than that which can be derfved from more traditional assessment
methods. Performance assessments focus on the processes students
use to solve problems and complete tasks, allowing evaluation and
planning teams to pinpoint problem areas as well as strengths.
Because they are very sensitive to changes in knowledge and skills,
performance assessments make especially good progress measures.
All students need to be included In Vermont’s statewide assessments
becsuse it’s in each student’s best interest - the information is too
valuable to miss.




VERMONT ASSESSMENT PROGRAM

Portfoiios and Special Education:
Building a Better IEP

RATIONALE:

Portfolio tasks and scoring rubrics can be valuable tcols for preparing Individual
Education Programs (IEP). They can contribute to the assessment that is used to
determine areeas of focus for the IEP (What do we kaow sdout the student?), and can
become an integral part of IEP services (What are we going to do to heip the student
receive an appropriate education?). This is a case when "teaching to the test” is
compistely legitimate and makes good educational sense. The portfolio and
associated scoring rubric can also be used to deterrnine if IEP services are working
(How will we know if we are succeeding?). Specific rubric language may even be
integrated Intc IEP goais and objectives - when matched with "date(s) of completion,”
the levels of achievement listed on a typical rubric can provide the "evaluation
procedures” and "objective Criteria” required by state and federal regulations for IEP
development. However, to make portfolios and rubrics useful in IEP deveiopment and
implementation, it may be necessary to adapt portfolio tasks and/or provide
accommodations which allow the IEP student to participate in performance
assessments. Following are some questions and suggestions to help Evaluation and
Planning Teams make effective use of portfolios and rubrics.

KEY QUESTIONS WHICH MAY BE ANSWERED THROUGH PERFORMANCE
ASSESSMENTS:

o What components of the writing process or math problem solving are already
in the student’s repertoire? Where does the student’s skill development level
off or plateau? What is the next logical step in the process of helping the
student learn important writing or math knowledge, skills or habits of mind (This
is great information for pinpointing a starting point for an IEP writing or
mathematics program - answaering the question: What do we know about the
Student? and establishing a "point of instruction.” Of course, it's good
information for any of our students.)

[ What can the student do? What can the student be taugh. .0 do? What part(s)
will need to be addressed through accommodations? (This is great information
for determining the elements of the writing or math program and services -
answering the question: What are we going to do to help the student recelve
an appropriate education?) (See |EP Samples which are attached for two
approaches to listing assessment accommodations in IEPs).

9
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Should performance tasks be adapted in order to: 1) match the student’s
instructional levels; 2) provide an instructional sequence based on systematic
increases in task difficulty; and/or 3) allow the student to participate in portfolio
assessment? Will it be necessary to develop a new rubric which addressec
levels of skill development which fall between the Criteria Levels on the
Vermont Assessment Program rubric (See IEP Samples which are attsched)?

SOME GUIDELINES FOR ADAPTING PERFORMANCE TASKS:

Whenever possible, try to identify assessment accommeodstions which wiil
allow the IEP student to complete the portfollo tasks being used in the
classroom. Use adapted tasks only when accommeadations aran’t sufficient
(see below). This decision sequence will allow for the highest level of
participation, keeping the IEP writing or math program as close as possible to

the classroom writing or math program. Some examples of accommodations
are:

- Alternative Presentation Formats (Braille, Vidao or Audio Cassettes, Large
Type, Computer)
- Alternative Response Formats (Computer, Brallle Typewriters, Large

Type/Format Response Booklets, Graphic (drawings/charts/graptis/tables]
Rather Than Verbal Solutions) .

- Alternative Settings (Study Carrels, Prefsrential sesting, Separate
Location)

- Assistive Personnel (Readers, Scribes, Individual Proctors)

- Assisiive Devices (Calculators, Spell Checkers, Unifix Cubes, Abacus,
Opticon)

- Additional Time (Extanded Time, No Time Limit)

- Additional Structure (Sequence Prompt Cards, Pre-soiution Conferencing,
Developing Problem Solving Maps with Support From Taacher, Special
Educator, or Instructional Assistant, Task/Behavior Prempting)

If it is necassary to adapt a performance task, try to maintain the conceptual
elements of the classroom task while scaling down to the IEP student’s writing,
computation and/or instructional level. For example, if the standard claszroom
mathematics task requires measurement, estimation, davelopment of a tabie,
and division (which the IEP student has not yet mastered) try to develop an
alternative task that also requires measurement, estimation, and developm.snt
of a table, as well as similar "story content”, but which can be solved using
only addition or subtraction (which the IEP student has mastered). Try to avaid
making the adapted task pursly computational.

Use a completely different performance task only when the |EP student’s

10
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individual program is completeiy different than the classroom program. Try to
avoid developing programs for [EP students which are completely different than
the classroom program. :

o If it is necessary to develop unique tasks for a student whose individual
curriculum diffarg from the classroom curriculum, also develcp related scoring
rubrics which outline the levels or milestones a student will need to reach in
order to be reintegrated into the classroom program.

L Work with your special educator to develop classroom-based programs,
accommodations, adapted performance tasks, and/or scoring rubrics. This
partnership can facilitate IEP services that match classroom curricula as closely
as possible and which also address tiia IEP student’s individual needs.

e For additional help, contact your Vermont Assessment Program Network
Leaders or Michael Hock at UVYM (656-5720).

Please Note:

The sample IEP pages which follow represent first attempts at embedding performance
assessmentin the process of designing and evaluating IEPs. They have been included
in this document to promote a discussion of what’s possible, rather than to provide
"exemplary” models. Those exemplary models aren’t availsble yet. As more and
more students are included in statewide assessments, and as new, better |EPs
emerge, thase prototypes will be replaced.

1
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SAMPLE MATH IEP

(Including a special rubric designed to answer the
question "How will we know if we are succeeding?)

13
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ASSESSMENT ACCOMMODATIONS
SAMPLE IEP PAGES

Sample #1) Listing assessment accommodations in a
basic skill area

Sample #2) Listing assessment accommodations in a
separate saction

25

2y




TE

SUBLANIHRLN00E J0) 2018p DOI0SdNS
SUL PUB ‘O BAIMAD 'SEMPEODIE LDIIINHEAY
OPIHOU) UM tzs.zc e ._8_. P

gUOHIePOILIWIODYE
o/m efBumieaw iee syl 10 9,
ujeIUBWI/ADRINDIN 08 - L8/L/8
8180} U0 elivisae jeytiy

10 ,@./A00IN008 %08 - L6/L/¥
$130) Uo efiwioaw Jeylyy Jo
«8./A00IN000 % QL - LB/9/ 18180}
uc afwvieaw Jeydyy Jo,g./A00IN0%e

%09 - 96/1/0L :S3AILO3ArA0

‘sjins Buipess usy eyie)
aBpeimouy 1uBlU0I J8Y 100140
UOIUM SIUBLLISSOSEE Bp|Melels

pue 8pIMI|o0YIs ‘W00isse|d

u; ayedidiued |Im Bys ‘seuopr “JW

AqQ pa1oNpuo? $810UBAUL Buipes)

jewsoyuy Buisn peinseew 8q 0}

‘uojsueyaidwod poold Bujuieiujew

8jiym Adeindoe 9,06 15e8)

18 YUM [eusiew |eaet epeld peos
m epmiueg IvQD TVNNNY 'l

LT

EMAION PUE EEDANE UOIINUNI ‘SUONRPOURLIODSS
TARMBSONY §) PUS ‘ODIANE JO JUNOUN

pus 'uOti 00y 'UopInp ‘Aouenbel) ‘Lo
‘SUOIANG POYSI PUR LUDRRONDE (DTS BpPNISL)

‘an0idde

s)i|¥s Bujpae) ueym paleujw)|e
eq ||iMm SUOIEPOWIWI0DIY

'3801 8y} JO 91d0) 8y} Jou

s1 Buppum 1o Buipess PUE Bupum
10 Buipeas 8AisuaIxe sasinbe.
Bunsel 1oABUBYM 3q1IIS/IBpRaY

L
ydeg BuiuuiBaq sauor I YIM
Aep 1ad supu QE 10) Sjeuajew

BUIptay Jo} 3d195y Buisn
wesBoid Buipeas pazyenplalpy)

1SUONEPOWILI0DdY
B S92)A198 Bujpesy ‘L

GRS SeordaR s oeoe)

&c oz. x .so:_x BM jiINR AOH

BPIIITY
diay 0) op o1 BuioB om 18 JBYM

0f

‘1000 [euoyIeINnpe euosed
10/pUR SPERU PUR SAISIEIIVINYD BNbIUN §,JuepMs
84} ‘enuNuI0)0d JO SIOAS) JUSSEId BDIHIUY

‘94,06 ueyl ssa|
sem 9)e) Adeindage yoelle pPIom

epnJIeY) ‘S1X0) WOO0ISSe|d WOoly

seBessed Bujsn Asolueaul Suipeas

jeuniojuy ue uQ ‘Apuapuadapul

|2 81eW |9AB) 8pesd

pre. 01 sj|iNs Noele piom ybnoue

pooB pedojeaep j,usey Inq

‘19 0} PBA. 3} 18Y) |B|IBIBW |BAB)
epeif uco:anoo ues epnuen ‘1

] ‘ —— 3PNy

1Hoqe MOUY BM Op 1BLM

'NOLLIHOS3A WYHOOUd NOILYONAI a3ZINVNAIAIONI

BPIITSY - ewepN 1USpMS




3

U3 PUB ‘903D EARINRID 'SHI0! VOriATYINe

‘$0|pN1s (21008
pue @2u8yos u| J8yBiy 10 %G8
0q (I sepmill wexo |su) pue

Posn o |IiM SUOJIBPOLIIDE pUs
se|Be1ens || HOoM WEXS |BU)} Ag
‘PapesU SV SIjL|| S|} POPUIIXE
pue ‘uojesc) myeedes ‘seileiens
JO 83N BB JiiMm 8y Ae

Apjes uj BujISel JUBWISAB|YIB BpIM
jooyos Bupng ‘81381 WoOOISSE|D
uo sejfielens Buisn uiBeq

M pue jepoiny ABajens Bupey
1591 8y} po1sjdwod BABY ||IM

8y yigl tidy Ag ‘weej Buuely
R uopenjeAl siy Aq paien|eae 8q
0} ‘sapesB sse|d siy 0} JusjeAINbd
Ajjessua8 ase yoiym $8100S
BAI828) ||IM puR SjusuIssesse
ejeos abse) u) evedigiued Im xjio4

6t

ER{IAGE PRI® KO{ANS LG{IISUNI) ‘SUD{IRPOUNLDTIE
'AJNSERINU ) PUR BHANS JO JUNOWD

PUS ‘UBNRID] ‘UOHEIND ‘Adusnbes) ‘euuosed
‘FRHANS POINS) PUB LOIEINDS [IDEYS BPNIIY

oy z/1
108U (jim

yoium sjeroint dnosB ews Buisn
'19180W88 Bunds ey jo BuuuiBeq
ey} ie Bupels isyiejoods

Bujuses| eyl Aq seiBarens

Buiyel 1sa1 1WbBne) eq |Im x84y

10} %oem sod sewll £

‘SHWY| BWI) POPUBIXD
UMM S1S3) BXe) [|IM XI|84

‘paziwuL
8Je SUONJBIISIP 818YM UONIRI0|
ejesedos e ui s1s9) dnosb ebie)

a)el 01 panuiad aq |Im x|1e4

:suonepowwioddy Bunse)

duopeanpe eleudosdde ue OA|650s

1Bu|paBIINe

818 B4\ jj MOUY BM |[IM MON

+

]2 B
diey 01 op o3 BujoB om eiv JeyMm

TIAVTIIVAY Ad0D 1S34

¢t

‘S0l |PUONEINPS [Puot Y
J0/pUB SPESU PAN SONSEITRITYD BNbIUN 8,1U8PN1S

MY '0auNA10)06d JO SIOAS] JUeS0Id OHMY

2|G1Io28IS|p 1ByMawos pue
JONIOM MO|S B S| By Bsnedsaq $1S8)}
powy uo Aleisew erensuowep

0} 8|qQe UeYq JoU sey Ing $8sse)d
$6|pN1S |€|D08 pue 8dueIds Siy JO
JUBIUOD B JeitBW O] e|qe S| Xi|84

L
¢ Xfed

NOGE MOUY OM Op TeYM

NOLLdIHISIa WYHDO0Hd NOILLYONA3 A3ZINVYNTIAIGNI

X893 eweN wuepms




HOW CAN WE INCLUDE ALL STUDENTS IN
STATEWIDE ASSESSMENTS?

By designing assessments to be maximally
inclusive

By providing reasonable assessment
accommodations

By providing alternative assessments
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VERMONT ASSESSMENT PKOGRAM

Including All Students In Statewide Assessments:
Design Issues, Accommodations and
Alternative Assessments

To be sufficiently comprehensive, an asseszsment system should be designed
to include the maximal number of students, including students with special
assaessment needs. Students with disabilities, students with limited English
proficiency, and students who are being served through non-traditional programs
(e.g., students who have been hospitalized or who are receiving home bound
instruction, incarcerated students, students attending alternative schools) are
several of the special population groups which should be considered, aithough
others may be identified as the particular demands of new assessment instruments
become spparent. Maximal inclusion of students representing special populations
is an important goal for any assessment system because it promotes development
of assessment instruments which benefit a broad and diverse population of
students, and also equalizes assessment conditions across participating schoois or
school districts, Improving the interpretability of resuits. Inclusion rates, the
percentage of total students at a given grade level who have been assassed, is one
important varlable which should be considered when measuring Opportunities to
Learn.

Students representing special populations should be included in
comprehensive assessment systems at saveral levels, including:

When assessment instruments are designed and developed
During item analysis and field-testing

During wide scale implementation of the assassment system
When reporting assessment results

When evaluating the assessment system

Maximal inclusion can be achieved through a variety of approaches,
including: 1) the specific design characteristics of the assessmaent instrument, 2)
provision of accommodations during assessment administration, and 3)
development of assessment altarnatives for students whose progress and
performsnce cannot be measured validly and reliably even when accommodations
are provided.

DESIGN CHARACTERISTICS:
Assessment instruments should be designed with a clear understanding of

35
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the diverse styles and needs which will be presented by theo array of students who
will be participating in the assessment. Assessmant instruments should include
specific design features which promote rnaximal inclusion. Whenever possible,
assessment instruments should be developed with a broad content focus and
inciude itema which address & developmental hierarchy of skills, from emerging
through advanced. Item analysis and field testing should inciude specific activities
involving students representing special populations, with resuits being used to
refine instruments, determine appropriate (and inappropriate) accommodations, and
identify students for whom tha assessment may not be appropriate.

ASSESSMENT ACCOMMODATIONS:

Three basic principles should guide planning and implementation of assessment
accommodations:

® Assassment accommodations should be planned by a multl-disciplinary team
which includes the student’s parents. All proposed accommodations should be
documanted in the student’s Individual Education Plan, Saction 804 Plan, or
Instructional Support Team Plan.

° Assessment accommodations should direstly match the sccommodations
routinely used in the classroom setting.

° Assessment accemmodations should not be provided in a way which will
invalidate the assessment results.

When planning assessment accommodations, the individual student's team
should first consider the purpose or intent of the assessment. In other words, the
team should ask the question, "What is the assessment supposed to tell us about the
student?” The answer to this question serves as a guideline for detarmining If &
particular accommodation is appropriate, that is that it does not invalidate the
assessment results. An appropriate assessment accommodation ailows the student
to participate in the assessment and accurately demonstrate what s/he knows or can
do. An inappropriate agsessmant accommodation facilitates participation but fails to
provide an accurate demaonstration of the student’'s level of competence.

ASSESSMENT ALTERNATIVES:

When students cannot be included in an assessmant, avon with
accommodation, a specific and consistent iocal response should be indicated. This
responge will generally take the form of an aiternative assessment which mirrors the
standard(s) (e.g., the common core vital resuit) measured by the large scale
assassmant, but which is more in keeping with the student’s individuai neads and
skiils. For example, if the large scale assessment measures writing skills but writing
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is not part of the student’s individual curriculum, the alternative assessment would
measure the form of expression or communication the student is learning. Basing
alternative agsessments on an equivalent standard will aid in determining how these
scores wili be interpreted in the larger context of the assessment.

REPORTING ASSESSMENT RESULTS:

Provisions shou!d also be made for including students representing special
popuiations when assessment resuits are reported. Inclusion rates should be
measured consistently across schools or school districts, and reported in a format
which provides a context for other results. Consider, for example, how difficult it
would be to evaluate and compare rasults across schools or.districts if some districts
included all but a very few of its students and others routinely excluded certain
student subgroups (8.g., |IEP students, students with limited English proficiency).
Results of alternative assessments should be report in relation to the equivalent

standard(s) measured by the large scale assessment, again so accurate comparisons
can be mada.

if disaggregated data is to be reported, it should be done in 2 way which does
not viclate an individual student’s right to privacy, a particular concern in some of our
smallest schools where it might be relatively easy to personally identify the one or two
students whose data are represented in a particular subgrouping. Overall, assessment
resuits for students representing special populations should be reported in a way
which rewards and encourages maximal inclusion.

EVALUATING THE ASSESSMENT SYSTEM:

Finally, evaluation procedures used to determine the efficacy of the overall
assessment system should include measuras which raflect tha extent to which
guidelines concerning students representing special populations have been followed.
This information will help establish the integrity of the assessment system and will
also indicate procedures and guidelines which may need to be added, clarified or
replaced. It will also establish a level of comparability for the data produced by each
participant in the system.
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ACCOMMODATED ASSESSMENTS &
ALTERNATIVE ASSESSMENTS:
AN IMPORTANT DISTINCTION

ACCOMMODATED ASSESSMENT: the standards
fknowledge, skills, habits of mind) being measured

are the same as those being measured on
unaccommodated assessments

ALTERNATIVE ASSESSMENT: the standards being

measured are derived fromm the student’s
individualized curricula
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VERMONT ASSESSMENT PROGRAM
STATEWIDE ASSESSMENT WORKGROUP

Accommodation Guidelines

PURPOSE:

Assessment accommodations are the means by which students who might

otherwise be excluded frcm the Vermont Assessment Program are able to participate
and accurately demonstrate what they know and can ¢o. Through the use of
assessment accommodations it should be possible to achieve the goal of having all or
nearly all students participate in the Vermont Assessment Program, excluding no more
than 1-2% of students in any one school. The two major purposes of these guidelines
are (1) to aid school districts in the process of identifying which students shouid
receive assessmaent accommodations, and (2) to identity accommodations which are
reasonable and appropriate.

GUIDELINES:

Agsessment accommodations are intended only for those students who would
be denied meaningful participation in the assessment without them. The intent
is to provide equity, not advantage. Generally students who are provided
accommodations will have disabilities or limited English proficiency, although
other students needing accommodations might be identified through an
Instructional Support Team

Assesamant accommodations must allow the student to demonstrate whats/h2
knows and can do.

Assesament accommodations must not invalidate the assessment resuits.

Suggestad procedure for determining if an assessment accommodation is

reasonable and eppropriate (see the ACCOMMODATIONS PLANNING
WORKSHEET which is attached:

1. Ask, "Whet is the assessment supposed to tell us about the student?”
(e.g., the VAP Uniform Prompt in writing is designed to tell us how wall
a student can communicate in writing when given a specific subject or
topic - an "on demand" type of writing). Note whether the focus of the
assessment is on the process a student uses to solve a problem or
complete a task, a finished product, or both.

41
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3.

If it I8 nut olesr what an assessment is designed to measure, contact
someons who knows (l.e., VAP Network Leaders, the person who
designed the assessment, the person at the State Department of
Education responsible for administering the assessment, etc.).

Determinie what knowledge and skills (other than the knowiedge and
skills that are being assessed) a student needs in order to participate in -
the aagessment snd perform the assessment tasks (i.e., in order to
participate in the Uniform writing prompt a8 student must be able to
communicate in English, communicate with writing, use a pencil, foliow
directions with more than one step, etc.).

Detarmine thc knowledge or skills thet the student is lacking and identify
possible accommodations (e.g., 8 student who can'’t communicate in
English might have an interprater, a student who cen’t write might
dictate tc someone, a student who can’t use a pencil might use a word
processor, a student who can’t follow directions with severail steps might
be given a prompt card, etc.).

Evaluate each possible accommodation by asking:
- Does it allow the student to participate?

- Does it allow the student to accurately demonstrate what s/he
knows and can do?

Select only those accommodations tha: meet both criteria.

If none of the accommodations maeet both critaria, congider an aiternative
assessment

Assessment accommodations should support the studant’s learning and the
assessment experience.

Assessment accommodations should promote individual interpretation and
shouid ailow the student’s resuits to be included in schoolwide interpretation.

Assessment accommodations should be in "everyday” use. They should be
conslstent with the accommcdations used across the school day and year (e.g.,
included in IEP or 504 Pian). Students should know how to use the
accommodations before participating in any widescale assessments.

Assassmant accommodations should be developed as part of the regular IEP or
504 planning meeting. There shouldn’t be a "special portfolio” planning
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meeting.

Auiumont accommodations should be developed with the student (as
appropriate), by the school personnel who know the studant best (i.e., the IEP
Team or 504 Team), and include the student’s parents/family members.

Assessment accommodations should reflact knowledge of effective
teaching/testing principles (e.g., testing continuously for 2 hours is not an
effective assessment practice).

Assessment accommodations should be evaiuated frequently, adjusted as
needed, and communicated to subsequent teachers and support personnel st
significant transition points.

Assassment accommodations should be embedded in instruction. Students
should be taught to use the accommodations and be given an opportunity to try
them out before applying them to an important assessmant.

Assessmant accommodations shov::d be prepared with the student’s classroom

teacher, or, at the very least, should be communicated to the student’s
classroom teacher.
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AN ASSESSMENT ACCOMMODATION IS
APPROPRIATE IF...

it allows a student with speclal assessment needs
to participate in an assessment when the student
lacks the necessary prerequisitss skills but can
reasonably be expscted to have mastersd the

~content which is being assessed

It allows & student with special assessment needs
to participate in assessments while prerequisite
skills are being developed

It allows a student with special assessment needs
to fairly and accurately demonstrate what s/he
knows and can do

It Is in everyday use in the classroom

AN ASSESSMENT ACCOMMODATION IS NOT
APPROPRIATE IF...

It will invalidate assessment results

It is planned and used exclusively for statewide
“highstakes" assessments

It results in differential scoring
It requires changes in the standards being assessed
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AN ASSESSMENT ACCOMMOCDATION
SHOULD NEVER MAKE IT LOOK LIKE A
STUDENT KNOWS SOMETHING S/HE
REALLY DOESN'T OR CAN DO
SOMETHING S/HE REALLY CAN'T
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SOME EXAMPLES
Two general types of Assessment Accommodations:

® Test/Task Specific

...the assessment is standardizad with a specific
seot of allowable sccommodations. No other
accommodations can be used

e - Student Specific

...assessment accommodations are planned for
each student with special assessment needs to
address the mismatch between assessment

requirements and the student’s unique repertoire of
skills

Seven specific types of Assessment Accommodations:
® Aiternative Prasentation Formats:

Braille

Video or Audio Tape
Large Type
Computer

e Alternative Response Formats:

-  Computer
-  Braille Typewriter
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-  Video cr Audio Tape
- Large Type Response Bocklets
-  Graphic Rather Than Verbal Solutions

® Alternative Settings

-  Study Carrels
-  Prefersntial Seating
-  Separate Location

® Assistive Personnel
-  Readers

-  Scribes
-  Individual Proctors

® Assistive Devices

-  Calculators

-  Spell Checkers
- Unifix Cubes

- Abacus

-  Opticon

® Additional Time

Extended Time
No Time Limit

52
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e Additional Structure

Sequence Prompt Cards
Solution Maps
Pre-Conferencing
Task/Bahavior Prompting
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WHO CAN HELP?

Including students with spacial assessment needs in
statewide assessments isn’t easy, espaecially if we are
going to be sure that assessment results are meaningful
and accurately reflect what those students know and
can do. Fortunately, help is available:

e Special aducators can work with classroom
teachers to plen appropriate accommodations and
assessment alternatives, including the information
in IEPs when appropriate

@ Your school’s Instructional Support Team may be
able to help plan for the special assessment needs
of students who are not being served through a
special education program

® The I-Team at the University Affiliated Program of
Vermont can help solve assessment challengss,
particularly those presanted by students with
severe disabilities who may need alternative
assessments. Contact Marie Rock at (802) 656-
1141

® The Rural Education Center Language and Cultural
Affairs Program can help plan accommodations and
alternative assessments for students with limited
English proficiency. Call Jim McCobb at (802)
658-6342
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The Assessment Project at the University of
Vermont may be able to provide information,
matarials and guidance. Call Michael Hock at
(802) 656-5720.

The Parent Information Center offers parents of
children with disabilities guidance and support
related to & wide variety of educational issues,
inicluding assessment. Call (802) 658-56315.

The Vermont Assessment Program Portfolio
Network Leaders are available to answer
questions. Network leaders also host a series of
Portfolio Network Meetings throughout the school
year. They would be delighted if special
educater/classroom teachar teams attended.
Contact information and meeting dates are listed
on the following pages:
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